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Using Technology in Learning Languages

Computer-assisted learning is being extensively used by educators and studied by researchers. Teachers use computers inside classrooms and give the students assignments to assimilate the technology with the homework. Some studies have been done regarding how the use of a computer for language learning affects the development of language learners' four skills (listening, speaking, reading and writing). Most report significant gains in reading and listening and most programs are geared toward these accessible skills because of the current state of computer technology (Zhao, 2000). However, most reading and listening software is based on drills. On the other hand, using current technology, even with its current limitations, for the development of speaking abilities has gained much attention. There has been some success in using technology, in particular, computer-mediated communication, to help speaking skills closely linked to "communicative competence and provide controlled interactive speaking practice outside the classroom. 
Technology is important in learning languages throughout the world at all dissimilar levels. Technology is likely to be found in the primary sector just like in adult education.  People no longer deserve to make computer cases to be provided in education since computers are there in abundance in all their current forms. Recent researches and books argue that digital technologies are ideally placed to assist teachers working with students. These technologies also, help independently operating students to do the necessary language. Through this, their language development is made easy. It is not possible for learners to develop just on input, as researchers suggest. Taking writing as a beginning point, technology in the form of word processors makes it possible to work at language (Bransford, 2011). The process includes creating and re-creating text up to the point that it is comprehensible to other people and it is accurate. A draft can be created to show to other people, and changes can be made to improve the text, based on feedback. The tools can also be of help through showing that the spelling grammars also needs works, too. Through technology, this can be made much easier, and it is more likely that students will engage themselves in the editing process to produce texts of high quality. The text can be then displayed for other people to check and make comments. Project work is another area where technology supports very effectively. Students have always been encouraged to learn things through language.
Getting students to do work on subjects that are of importance to them, or matters that are taught in other parts of the syllabus (occasionally called Content and Language Integrated Learning) is a great way to develop their abilities. Technology makes this possible wherever you are in the world. Tutors and students can go online to read or listen to material on different areas of attention, and can then write or speak about what they have revealed, telling others in the class or other classes elsewhere in the world. It is clear that technology has become more vital in our everyday lives than ever before. It helps us in each part of our lives, from well-being and fitness to creativity and social communication. A great number of students are gaining from the online distance learning industry through several ways, which are discussed below. 
Reading

With the increase of iPads, tablets, and e-readers such as the Kindle, people have come familiar with a more collaborative reading experience, which is a superb feature for language learners. Functions like click-to-define, vocabulary builders, and downloading whole texts at the touch of a button are all useful to a learner looking for a fun and actual way to improve their reading and writing in particular. It can assist to develop students’ language and expose them to various sentence structures. 

Writing

One of the most famous technological progress for writing is the ordinary word processor. Simple tools like a dictionary and a vocabulary help writer expand their language while spelling- and grammar-checkers are helpful to discover and correct mistakes. Moving forward to the internet age and online forums are an extensively used channel for students to communicate and learn from one another using the written word. This is also a great substitute for those who do not have the chance to communicate with a native speaker face to face.

Listening

They started as easy audio on a cassette tape, and the current audiobooks have taken over the legendary world. Talking about refining both comprehension and speaking talents, broad listening is extremely endorsed. Listening to and reading the text at the same time is a great way to start and Kindle’s Whispersync for Voice technology is designed for just this purpose. It includes audio with selected books so that readers can listen and follow the text as they read. Podcasts are also becoming more common with English learners, with the ability to listen anytime, anywhere, and English language podcasts are a great way to improve learners listening skills. 
Speaking

Giving students the advantage of communicating in actual conversations with English speakers, perhaps the most thrilling (and innovative) technological development has come in the form of Skype and FaceTime. Tools like video-conferencing likewise offer educators the opportunity to link to other classes around the world, also gaining support from other instructors and learners. There are many new apps on the market for speaking with other learners, such as CoffeeStrap. – This means that people can communicate with native speakers’ right from their phones. These technological advancements can assist in language learning; people and precisely students only just have to take advantage of them, and they are right at their fingertips. It seems that no sooner has the world of education come to terms with one notion than something comes along which turns the concept upside down (Ivers, 2013). In this case, the perception is blended learning. It has been there since the late 1990s, and a great number of tutors and leaners have been using it casually for years. Essentially, anyone who attends a physical lesson and then does some work online connected to that lesson is using blended learning – but what has changed more recently is that now the physical and the online seem to be happening in the same place and at the same time. This change has is empowered by a growing range of dynamic digital devices capable of connecting to the internet from the classroom and a new generation of students for whom continuous connectivity is the custom.

Many teenagers inhabit similar realities – being at the same time present in the physical world while also keeping a persistent association and collaboration with their social group and practical lives through their mobile devices. For any tutor who grew up in a world where information was limited and difficult to access, the possibilities offered by this mixture should be a surprise. Edtech enthusiasts have long been forecasting the amazing impression that technology will have on education and yet research studies frequently demonstrate the marginal impact large investments in technology have had. The problem is that the advent of these technologies in the hands of students in the classroom has created a power struggle. The learners now have in their hands a source of information that is massively greater than a teacher and which they control themselves. For several educators, this is tremendously challenging. Not only is their character and status as a source of information is a threat, but their control of the classroom and learners’ devotion is weakening.

It is in part the response to this threat that has damaged the potential impact that technology could be having on our learners’ education. In a lot of institutes, the use of mobile devices during lesson time has been forbidden, and in some cases, students have been asked to leave their devices at home. I lately observed a class in which the teacher asked a group of adolescent students to leave their mobile devices in a box as they came through the classroom door. This effort to segregate the students from their computer-generated lives to regulate their devotion was in no way fruitful. As the lesson progressed the well-trained teacher continued to struggle for the learners’ responsiveness, and they were in no way less unfocused than they would have been if they had their devices. The only time the teacher effectively gained their responsiveness was when she played a video on the interactive whiteboard. So, if restricting access to these devices is not the answer, their presence in the classroom can be addressed and use these devices to engage rather than disengage students’ attention should be allowed through the following ways. 
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Creating a backchannel

One of the important enablers of engaging students in the classroom through their devices is a backchannel. A backchannel is a simple chatroom that can be created for students join. Once in the back channel, the learners can communicate with the tutors and amongst themselves using text during the lesson. This makes the tutors part of the computer-generated dialogue and they can use the backchannel to share links to digital resources with students. BackChannel chat is one of the most useful platforms that can be sued to create backchannels 

Pushing responsibility onto learners

Instead of tutors going to the classrooms with information and content that they want students to understand, they can take with them questions and problems that they want them to solve. Learners ought to be given time to use the internet to search for the solutions to those problems and then pull together the information they have found in the class. Teachers can still fill any gaps that they think remain and help the students comprehend how some of the material they find may not be effective or correct. Pushing the first responsibility onto the learners can give them a much stronger sense of responsibility and authorization: the skills that they are learning in searching for and solving the problems are just as useful as the answers they find. 

Making writing cooperative

Developing the ability to work together on tasks and the creation of content has been recognized as an important digital talent for future employability, so these digital tools can be used to get learners creating text together and peer editing the text at the same time. Tools like Google Docs permit learners to work synchronously on the same text from different devices while in the classroom and tutors can watch and observe as they write through their devices. Tools like these also record the versions and edits as students write and enable you some insights into their writing process.  

Crowdsourcing and brainstorming ideas

Tutors can use brainstorming tools to collect learners’ thoughts and get them to share and respond to each other’s concepts before they begin to teach. This gives the tutors the chance to access what learners already know concerning an issue and start their input from what they do not know. Tricider is another great tool for gathering learners’ thoughts related to a problem. The learners can input their ideas to the survey, see and add pros and cons to each other’s proposals and vote for the ones they think are most operational. This is a great tool to prepare learners for debates and discussions or conversational essay projects.  

Brainstorming vocabulary

Tutors can get students to brainstorm and share language on any topic using a simple digital tool such as answer garden. They just need to create a simple questionnaire and then share a link to it with their students through their backchannel. They can then add words they know related to a precise subject, and these can be shown on their board as they continue adding them. This simple digital tool also allows teachers to export and save these as a word cloud, so students can then have their colorful language record.  

Using QR codes to share materials

A great number of teachers use word processing tools like MS Word to produce their worksheets or materials before printing them for learners. This step can be taken further, though, by putting those materials on a cloud-based service that provides the tutors with a link to the material. They should take that link and then use a QR code generator to create a QR code that the learners can scan with their smartphones to get a digital copy of the materials onto their device. These are just a few thoughts and tools that can help tutors to keep their students busy and to apply the power of their digital devices more constructively and creatively(Stanley, 2016). Using tools like this can be challenging, and there is a need for teachers to make changes to their classroom practice. But, they have to accept that if they want to educate their students in a way that will continue to engage and prepare them for their future lives, they need to let go of some of their past behaviors and be prepared to learn new techniques alongside their students.

Introducing technology into the classroom can also bring a set of challenges. First among them is finding the time needed to integrate new technology into progress. Using the new technology in education has become a focal point of a lot of researchers and studies. Current education has to conglomerate with contemporary technology to come up with best results. The teacher and the student both can use the technology to improve the teaching and learning plans. On the other hand, several people are concerned about the possible dangerous effects of using technology in the classroom.  When it comes to using the computer not as a medium of communication (with other people) but as something to interact with verbally in a direct manner, the current computer technology's limitations are at their clearest (Parris, 2017).  The technology itself can fail, leaving an instructor to resort to back up. Technology also changes rapidly, and it takes time to keep up with technical changes that influence how equipment and software perform in the classroom. What is still sometimes an issue is the reliability of these technologies for classroom use, and it can discourage teachers from making use of technology as often as they would want to. It is compounded by the fact that, if these teachers are working in schools, they face classes of learners who may, on the surface at least, appear to be more digitally competent than their teachers are. Learners can, therefore, challenge their teachers, in ways that put the latter off using the technologies that could potentially make such a difference to what happens in the classroom.
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